
1 
 

Webinar 5: Handout 2 

Materials to support PD: Guidance and examples  

 

Teacher and educator professional development requires resources that are carefully designed. A list of 

materials is included below, along with tips for developing them.   

• A facilitator’s guide should include specific guidance on the content, activities and materials to 

be used during the training. Avoid verbatim scripting, but provided detailed, easy-to-read 

instructions for the facilitator. Format the guide in a way that is easy for trainers to follow, with 

instructions for them, and instructions for participants, clearly identified. Begin developing the 

facilitator’s guide several months before the training takes place, since experience shows it takes 

time to develop a quality product. Establish a process and timeline for developing the guide, and 

identify by whom and when it will be reviewed, edited and designed.  

• The EGL program materials, such as the teacher’s guide and learner books, should be provided 

to all participants. Training should not take place if a complete and final set of the teaching and 

learning materials that teachers will be expected to use are not available. Avoid providing 

additional materials that the teacher will not use in the classroom, as experience indicates that 

they will distract teachers from the materials they need to learn to use in their classrooms, are 

likely to get lost and are unlikely to be used beyond the life of a project. If information is 

considered critical, consider incorporating it into the teacher’s guide (e.g., an annex on guidance 

for conducting formative assessment) so that teaches can easily reference it.  

• A lesson observation checklist is a helpful tool for guiding teacher trainees in providing critical 

and helpful feedback to each other, as well as for guiding trainers/facilitators in conducting 

formative assessment of trainees. This tool is meant to be used during a professional 

development workshop only. It includes a list of critical areas for observation. See an example 

lesson observation checklist in this handout.  

• Videos and other technology can be useful in training teachers, especially if trainers themselves 

may not yet have mastered all techniques. Moreover, they provide a realistic example of 

teacher instruction. In places where videos have not been developed, you may be able to use 

videos from another country. Videos of teachers teaching EGL in multiple countries can be 

found here: 

o Global Reading Network: https://globalreadingnetwork.net/eddata/multimedia-video-

and-audio   
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Example of clear directions to training/workshop facilitator 

Source: Creative Associates International (2016). Nigeria Northern Education Initiative Plus (NEI+) English Mu 

Karanta! Let’s Read! Teacher’s Guide. Available at https://pdf.usaid.gov/pdf_docs/PA00N786.pdf      

Sample Session 

Introduction to MuKaranta! Let’s Read! Materials: Teachers’ Guide Walkthrough   

(60 minutes – 10:15 – 11:00)   

Tell participants that the reading curriculum is based on a specific scope and sequence that is 

unique to Hausa and English. It was written by individuals from the FMOE, NERDC, NCCE, 

Universities, Polytechnic, classroom teachers, and the Initiative. The scope is the content or 

what will be taught and the sequence is the order the content will be taught in. For this 

curriculum the scope is the letter/syllable sounds and the skills of reading while the sequence is 

the order in which they will be taught.    

Activity: Have participants open their Hausa Teachers’ Guide (P2 or P3) to the first two weeks of 

lessons, starting on page 1. Tell participants to look through the lessons and notice what letters 

and words are being taught and in what order. Ask, what do you notice about the letters being 

taught?   

Participants should notice how many letters and the order the letters are being taught in and 

how each day learners will work with letters and words.    

• What letters are taught first? (N is the first consonant and A is the first vowel)   

• What letters are taught next?    

• Do you see the content builds on what has come previously?   

• What do you think we are doing on day 5?   

 

Have participants open their English Teachers’ Guide (P3). How is this different from Hausa? 

How is it similar?  Then have teachers look at the first two weeks of lessons, starting on page 1. 

Have the participants look through the lessons and notice what letters and words are being 

taught and in what order.   

We use this order because we want learners to be able to read words as soon as possible we will 

teach the letters in an order based on frequency and the ability to form small common words.  

Skills will also be taught in order of difficulty, from easy to hard for each component of reading. 

This will be true for both languages.   Talk briefly about the importance of oral English in P2– the 

idea is to build vocabulary and to practice speaking in English, since this makes it much easier to 

read English. 

The sequence is carefully planned, strategic, and designed before activities and lessons are 

developed. Lessons build on previously taught information so that teachers must not skip any 

lessons. 

Let teachers flip through the teachers’ guides for 5 minutes to see if they have any questions and 

answer any questions that they have. 
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Example layout for assisting trainers/facilitators in locating information 
 
Source: FHI 360 (Undated). Teacher training manual: Formative assessment and classroom support. 
Nigeria Reading and Numeracy Activity (RANA).  
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Example of information to include for trainers on materials to prepare in advance 

 

Source: Creative Associates International (2016). English Mu Karanta! Let’s Read! Teacher’s Training 

Manual (p. 9). Nigeria Northern Education Initiative Plus (NEI+). Available at: 

https://pdf.usaid.gov/pdf_docs/PA00N786.pdf  

 

 

 

Administration and logistics of the training are everyone’s responsibility. Trainers are 

expected to be at the training venue one day before the training to ensure that the venue is 

ready and the training is ready to start on time on Day 1.  Trainers are expected to complete 

a full report of the training the day immediately after the close of the training.   This 

administration and logistics duties of the trainer are:  

• Ensuring the training venue is set up  

• All materials are at the venue on time 

• Materials are distributed as per instructions  

• Registration, attendance and pre and post surveys of trainees are administered  

• The venue, including classrooms, toilets and other facilities are cleaned daily  

• Health and safety of all participants is given high regard 
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Lesson Observation Checklist for participants to use during training  

Source: RTI International and the Malawi Institute of Education. (Undated). Malawi National Reading 

Programme. Training Manual for Chichewa Standard 1. Available at 

http://shared.rti.org/content/malawi-national-reading-programme-training-manual-chichewa-standard-

1  

 

http://shared.rti.org/content/malawi-national-reading-programme-training-manual-chichewa-standard-1
http://shared.rti.org/content/malawi-national-reading-programme-training-manual-chichewa-standard-1
http://shared.rti.org/content/malawi-national-reading-programme-training-manual-chichewa-standard-1
http://shared.rti.org/content/malawi-national-reading-programme-training-manual-chichewa-standard-1

